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下 書 き な し 下 書 き あ り 計
初 級 中 期 ５ ２２ ２７
中 級 移 行 期 ４ ２２ ２６
中 級 中 期 ２ １９ ２１


























初 級 中 期 ２１ ２ ２２
中 級 移 行 期 １８ ４ ２２
中 級 中 期 １５ ４ １９
計 ５４ ９ ６３
表４ レベルによる文字語彙の確認のみを行っている下書き使用の違い
文字語彙の確認のみ 文字語彙の確認以外 計
初 級 中 期 ５ １７ ２２
中 級 移 行 期 ５ １７ ２２
中 級 中 期 ３ １６ １９















初 級 中 期 １３ ９ ２２
中 級 移 行 期 ９ １３ ２２
中 級 中 期 ９ １０ １９











































































































Flower, L. & Hayes, J.（１９８０）. The dynamics of composing: Making plans juggling constraints. In Gregg, L.
& Steinberg, E.（Eds.）Cognitive processes in writing . Hillsdale, N.J.: Lawrence Erlbaum Associates.
Hayes, J. & Flower, L.（１９８０）. Identifying the organization of writing processes. In Gregg, L. & Steinberg,
E.（Eds.）Cognitive processes in writing . Hillsdale, N.J.: Lawrence Erlbaum Associates.
Kobayashi, H. & Rinnert, C.（１９９２）. Effects of First Language on Second Language Writing: Translation
versus Direct Composition. Language Learning ,４２,１８３―２１５.
Pianko, S.（１９７９）. A description of the composing processes of college freshman writers. Research in
teaching of reading ,１３,５―１２.

































































































































































































































































































































































































































































































































































































































































番号 質 問 項 目
強く賛成
強く反対 平均
























番号 質 問 項 目
強く賛成
強く反対 平均
１ ２ ３ ４ ５
２２ 日本語学習では、会話中心のカリキュラムが最もいい。 １８ ８０ ５０ ６ ２ ２．３２
２５ 日本語学習では、文法中心のカリキュラムが最もいい。 １１ ５７ ６８ １６ ３ ２．６３
３７ 日本語の学習では話したり聞いたりする練習が重要である。 ８５ ７０ ０ １ ０ １．４７
４１ 日本語の学習では読んだり書いたりする練習が重要である。 ６３ ９０ ３ ０ ０ １．６２








番号 質 問 項 目
強く賛成
強く反対 平均
１ ２ ３ ４ ５




















番号 質 問 項 目
強く賛成
強く反対 平均








６ ７３ ４７ ２０ １０ ２．７１
５０ 正確な発音で日本語を話すことは重要である。 ５８ ８７ ９ １ １ １．７２












番号 質 問 項 目
強く賛成
強く反対 平均

































































































































































Horwitz, E.K.（１９８７）.“Surveying Students Beliefs About Language Learning”Learner Strategies in Lan-






































































































































































































































































































































































































































































































































年度 号 種 別 論 文 名 著 者
２００５ １

















２００６ ２ 研究ノート 外交官・公務員日本語研修における専門語彙の習得 石井容子・熊野七絵
２００７ ３


































































































































































































































































































































































































































図１ Kardy, K. & Hattori, C.（２００５）.
Kanji de Manga: The Comic
Book That Teaches You How To







































































































































































THROUGH COMICS（Culture in Japan）』アスク












・Lammers, W.P.（２００５）. Japanese the Manga Way : An Illustrated Guide to Grammar and Structureマン
ガで学ぶ日本語文法，Stone Bridge Press.
・Kardy, K. & Hattori, C.（２００４―２００６）. Kanji de Manga : The Comic Book That Teaches You How To
Read and Write Japanese Vol. 1―４, Japanime Co. Ltd..
・――――（２００５）. Kana de Manga : A Fun , Easy Way to Learn the ABCs of Japanese , Japanime Co. Ltd..






















































































































『日本語の語彙特性第１期』CD―ROM １９９９ 三省堂 親密度
『現代新国語辞典改訂第３版』CD―ROM ２０００ 学研 新国語
『日本語の語彙特性第２期』CD―ROM ２００３ 三省堂 頻度
『出題基準（改訂版）』 ２００４ 凡人社 JLPT




『日本語の語彙特性第１期』CD―ROM １９９９ 三省堂 親密度
『現代新国語辞典』改訂第３版 ２００２ 学研 新国語
外来語認知に関する調査 ２００２～２００４ 国立国語研究所 国研
『例解新国語辞典』第６版 ２００２ 三省堂 例解
『出題基準（改訂版）』 ２００４ 凡人社 JLPT






『擬音語・擬態語辞典』 １９７４ 東京堂 天沼
『擬音語・擬態語辞典』 １９７８ 角川書店 角川
『ぎおんごぎたいご』 １９９４ アルク アルク
『現代擬音語擬態語用法辞典』 ２００２ 東京堂 飛田












『女性のことば 職場編』 １９９９ ひつじ書房 職場女

















『小学国語学習辞典』 １９９４ 偕成社 偕成社
『小学国語新辞典』第３版 ２００２ 旺文社 旺文社
『くもんの学習国語辞典』第３版 ２００２ くもん出版 くもん
『例解新国語辞典』第６版 ２００２ 三省堂 例解
『現代新国語辞典』改訂第３版 ２００２ 学研 新国語
『例解学習国語辞典』第８版ワイド版 ２００４ 小学館 学習国語




№ 見出し語 JLPT 例解 現国例 学研 親密度 国研 出現度
５８８１ フローリング ○ ○ ○ ３
５８８２ プログラマー ○ ○ ○ ○ ４
５８８３ プログラミング ○ ○ ○ ○ ４
５８８４ プ ロ グ ラ ム ○ ○ ○ ○ ○ ○ ６
５８８５ プログラム言語 ○ １
５８８６ プロジェクター ○ ○ ２
５８８７ プロジェクト ○ ○ ○ ○ ○ ５
○は見出し語にあったことを表す。
表３ 外来語の選別結果
総 数 採用数 具 体 例
出 現 度 ６ １４語 １４語 アプローチ、テーマ、ストレス
出 現 度 ５ ５０３語 ４７２語 アイデンティティー、コンピューター、シンポジウム
出 現 度 ４ １，７７５語 ８２３語 アニメ、クレジット、シャンプー
出 現 度 ３ １，５９７語 １７０語 アンダーライン、コイン、パートタイム
出 現 度 ２ １，７３１語 ７８語 アメリカ、エアコン、ガールフレンド
出 現 度 １ ２，１１９語 ４５語 アフリカ、ハンドアウト、マークシート


















見出し語 飛田 角川 天沼 現国例 アルク JLPT 出現度
４ あたふた ○ ○ ○ ○ ４
２０３ ずらずら ○ ○ ○ ○ ４
４１４ ごくんごくん ○ １
９９３ にこにこ ○ ○ ○ ○ ○ ５
表５ オノマトペの選別結果
総 数 採用数 具 体 例
出 現 度 ５ １１８語 １０７語 すやすや、にこにこ
出 現 度 ４ ３９２語 ２３０語 あたふた、さらさら
出 現 度 ３ ３１９語 ７語 きっかり、ちやほや
出 現 度 ２ ３１５語 ２語 あやふや ずらりと
出 現 度 １ ５７６語 ０語








































































旺文社 偕成社 くもん 例 解 新国語 出現度
５０１４０５ き 気 気がいい ○ ○ ２
５０１４０６ き 気 気が多い ○ ○ ○ ３
５０１４０７ き 気 気が大きい ○ １
５０１４０８ き 気 気が置けない ○ ○ ○ ○ ○ ○ ○ ７
































頻度 雑誌 親密度 新国語 JLPT
１９４２２ サックス サックス サックス 名詞 １ ４１１ ３１ ５．９３８ １
３０２２５４ サックス サックス 名詞 ０ １
２７７１６ ザックバラン ざっくばらん ナ形容詞 １ ２１８ ３．１８８ １
２００７５２ ざっくばらん ざっくばらん ナ形容詞 ０ １
１８８２３ サッサト さっさと さっさと 副詞 １ ４３５ ８ ５．８４４ １ ２
２００１２４ さっさと さっさと 副詞 １ １
１１３２１ サッシ 冊子 冊子 名詞 １ １，０２４ １１ ４．９３８ １
















頻 度 雑 誌 親密度 新国語 JLPT
９４０７ テンゴク 天国 天国 名詞 １，３７６ ８ ６．２１９ １ １
９４０８ オクソク 憶測 憶測 名詞 １，３７６ ５．２８１ １
９４０９ サソイ 誘い 誘い 名詞 １，３７５ １０ ５．９０６ １
９４１０ ユライ 由来 由来 名詞 １，３７５ １３ ５．６２５ １
９４１１ ツチカウ 培う 培う 動詞 １，３７５ ６ ４．６５６ １
９４１２ ショウアク 掌握 掌握 名詞 １，３７５ ４．９０６ １
９４１３ アマサ 甘さ 甘＋さ 名詞 １，３７５ １８ ６．２１９ ０
新国語の欄は見出し語の有無とその数、JLPTの数字は現行語彙表の級を表す。
表１０ 第一次データベースの選別結果
採用語 不採用語 合 計




採用語 不採用語 合 計
第一次データベース １６，７６９語 １３，２５２語 ３０，０２１語
第二次データベース １５，７０３語 ２４，６６９語 ４０，３７２語
表１３ 第三次データベース（一部）
№ 見出し語 表 記 JLPT 品詞 語種 頻度 雑誌 親密度
５５７８ サッキュウ／ソウキュウ 早急 １ 名詞 漢 ２，７８３ ４．６２５
５５７９ サッキョク 作曲 ２ 名詞 漢 ３，１６８ ３７ ６．２５
５５８０ サッキン 殺菌 名詞 漢 ５６８ １２ ５．９６９
５５８１ ザックバラン ざっくばらん ナ形容詞 和 ２１８ ３．１８８
５５８２ サッコン 昨今 名詞 漢 ２，０６９ ８ ５．３７５
５５８３ サッサト さっさと ２ 副詞 和 ４３５ ８ ５．８４４
５５８４ サッシ 冊子 名詞 漢 １，０２４ １１ ４．９３８























































































































































あまい 甘い イ形 和 ４ ３ ～チョコレート（４）
いらいら いらいら 副 和 ２
かえる 変える 動 和 ４ ３
スマート スマート ナ形 外 ２ 痩せて、～になった（２）
しょくば 職場 名 （重） ３ ２３
でんしメール 電子メール 名 混 ３ ３４
とても とても 副 和 ４ ～＋肯定（４）
どりょく 努力 名 漢 ２ ２３































































































































































































































































































































































































































長期研修（６ケ月） ７３名（１６．２％） ○ ○ 定性的評価 ×
短期研修（２ケ月）１４３名（３１．７％） ○ × × ×
在 外 邦 人 研 修 ３３名（７．３％） ○ ― × ×
国別日本語教師研修
（２ケ月未満）
１４６名（３２．４％） ○ × × ×
指導者養成コース









































































































































































































































































































































































































「力」のトピック名 GCSEトピック 学習目的 文型レベル＊
わたし・家族・家での生活
Myself, Family & Home life









School Life & Routines
Education, training & em-
ployment
町・社会生活
Town & Social Life









In the UK & abroad
文型レベル＊は「GCSE文型リストJFLLC版」による。（Ａ：もっとも基本的 Ｂ：基本的 Ｃ：やや難しい）
表４ 「力―CHIKARA―」教材の内容と目的／使い方








































































































































































































教育における外国語教育の指針、枠組みとして「Australian Language Level Guideline」（以
下「ALLガイドライン」）が発表された（２）。
９０年代に入ってからも労働党政権の下、言語教育政策が進んだ。シラバス、カリキュラムの
整備が進み、ALLガイドラインに基づく形で、「A Statement on Language other than Eng-








Australian Language and Literacy Policy」が発表されたが、これは学校教育の成果と経済発
展を結び付けることを目指したものであった。この流れを受け１９９４年に「Asian Languages
and Australia’s Economic Future」が答申報告書として発表され、さらにはその具体的な推進
















教育の基本方針として「National Statement for Language Education in Australian Schools―
National Plan for Language Education in Australian Schools ２００５―２００８」という国家声明書
が発表された。ここでは「すべての地域のすべての学校のすべての学生に質の高い言語教育
（Quality language education）が実現されることを目指す」と述べられている。また２００６年
には同じく国家声明書として「The National Statement for Engaging Young Australians with
Asia in Australian Schools」が発表され、ここでもアジア言語学習の継続的支援は表明されて
いる。同年には小学校における外国語教育に対して効果的で持続可能な外国語プログラムを実








２００５年発表の国家声明書「National Statement for Language Education in Australian Schools
―National Plan for Language Education in Australian Schools２００５―２００８」では外国語学習の
































３．Intercultural Language Teaching and Learning（ILTL）













づいて授業を行う際に配慮すべき「原則」として、Active construction, Making connection,






































































































Language Teaching and Learning in Practice（ILTLP）」というプロジェクトである。































































































































































（１）例えばニューサウスウェールズ州では「Quality teaching in NSW public schools: Discussion paper」とい
うものが２００３年に公立学校の全教師に配布された。また２００５年に教育省が発行した「National Statement
for Language Education in Australian Schools: National Plan for language Education in Australian

















（７）Intercultural Language Teaching（ILT／IcLT）, Intercultural Language Learning（ILL／IcLL）とも呼ばれ
る。
（８）前出の「National Statement for Language Education in Australian Schools―National Plan for Language

























（２１）国レベルでは１９９９年に発表され現在も続いている「The Adelaide Declaration on National goals for School-










ジェクトに先立ち２００５年には外国語教師としての成長の目安となるべく「Professional standards for ac-




































Akahane Suparman, M. & Jonak, C.（１９９６）「Language Education Policy for Australian Schools: Implica-
tions for Japanese Language Education」、『世界の日本語教育・日本語教育事情報告編』第４号、１０５―
１１７、国際交流基金日本語国際センター
Australian Federation of Modern Language Teachers Associations.（２００５）. Professional standards for ac-
complished teaching of language and cultures . Commonwealth of Australia.
Australian Government Department of Education, Science and Training.（２００６）. Teaching Language in
the Primary School . Curriculum Cooperation Commonwealth of Australia.
オーストラリアの初中等教育における外国語教育の現在と国際交流基金シドニー日本文化センターの日本語教育支援
１２９
（２００６）. The National Statement for Engaging Young Australians with Asia in Australian
School . Curriculum Cooperation Commonwealth of Australia.
Adelaide Declaration on National Goals for Schooling in the Twenty―First Century.
〈http:／／www.mceetya.edu.au／mceetya／nationalgoals／index.htm〉２００７年８月１日参照
Commonwealth of Australia.（２００５）. Getting Started with Intercultural Language Learning: A Resource
for Schools . Commonwealth of Australia.
（２００７）. Intercultural Language Teaching and Learning in Practice Professional Learning Pro-
gramme Resource for Participants . Commonwealth of Australia.
Lo Bianco, J. Crozet, C. & Liddicoat, A.J.（Eds）.（１９９９）. Striving for the third place―Intercultural compe-
tence through language education. Melbourne: Language Australia.
Marriot, H. & Spence―Brown, R.（１９９５）．「Developments in Japanese―Language Education in Australia」、
『世界の日本語教育・日本語教育事情報告編』第２号、１５１―１６４、国際交流基金日本語国際センター
Matsumoto, K. & Jonak, C.（２００７）. Classroom ideas for reading and writing Katakana. Omusubi No.１２.
The Japan Foundation, Sydney.
Ministerial Council on Education, Employment, Training and Youth Affairs.（２００５）. National Statement for
Language Education in Australian Schools, National Plan for Language Education in Australian






















































区 分 必要な単位数 科 目






















































































































































































































































































































































































































































































































































































































































































Ａ）中等教育（中学・高校） ７ ９（１） ４（１） ４（１） ３ ２７（３）
Ｂ）高等教育（大学） ２ ２ ４（１） ５（１） ４ １７（２）
Ｃ）学校外教育
（民間日本語学校）
０ ０ ０ １ ３ ４






































































































































































































































































視覚障害 聴覚障害 運動障害 LD（学習障害）等 合 計
内＊２ 外＊３ 計＊４ 内 外 計 内 外 計 内 外 計 内 外 計
１９９４ ０ ０ ０ ０ ０ ０ ０ １ １ ０ ０ ０ ０ １ １
１９９５ ２ ０ ２ ０ １ １ ０ ０ ０ ０ ０ ０ ２ １ ３
１９９６ ３ ２ ５ ２ １ ３ ０ １ １ ０ １ １ ５ ５ １０
１９９７ ２ ４ ６ ２ ２ ４ ０ １ １ ０ ０ ０ ４ ７ １１
１９９８ １１ １３ ２４ ０ ０ ０ ０ ２ ２ ０ ０ ０ １１ １５ ２６
１９９９ ８ １１ １９ １ １ ２ ２ ３ ５ ０ ２ ２ １１ １７ ２８
２０００ ７ １９ ２６ ３ ２ ５ １ ２ ３ ０ ０ ０ １１ ２３ ３４
２００１ ９ １８ ２７ ７ ２ ９ １ ６ ７ ０ ０ ０ １７ ２６ ４３
２００２ ５ １９ ２４ ４ ２ ６ ０ １ １ ０ １ １ １０＊５ ２３ ３３
２００３ １６ １４ ３０ １３ ７ ２０ ９ ３ １２ １ ３ ４ ３９ ２７ ６６
２００４ １１ ２８ ３９ ６ １０ １６ ７ １４ ２１ １ ６ ７ ２５ ５８ ８３
２００５ ８ ３１ ３９ ８ １０ １８ ６ ９ １５ １ ３ ４ ２３ ５３ ７６
２００６ １３ ３６ ４９ １０ １８ ２８ ８ １０ １８ ０ ３ ３ ３０ ６５ ９５＊６




































































































































































































































National Joint Committee on Learning Disabilities（National Joint Committee on Learning Disabilities,
NJCLD）
Learning disabilities is a generic term that refers to a heterogonous group of disorders manifested by
significant difficulties in the acquisition and use of listening, speaking, reading, writing, reasoning, or
mathematical abilities. These disorders are intrinsic to the individual, presumed to be due to central
nervous system dysfunction, and may occur across the life span. Problems in self―regulatory behaviors,
social perception, and social interaction may exist with learning disabilities, but do not by themselves
constitute a learning disability.
Although learning disabilities may occur concomitantly with other handicapping conditions（for ex-
ample, sensory impairment, mental retardation, serious emotional disturbance）, or with extrinsic influ-
ences（such as cultural differences, inappropriate or insufficient instruction）, they are not the result of





























（８）International Dyslexia Association 米国ボルティモアに本部を持つNPO。
（９）以下、原文を掲示する。Dyslexia is a specific learning disability that is neurobiological in origin. It is
characterized by difficulties with accurate and／or fluent word recognition and by poor spelling and de-
coding abilities. These difficulties typically result from a deficit in the phonological component of lan-
guage that is often unexpected in relation to other cognitive abilities and the provision of effective class-
room instruction. Secondary consequences may include problems in reading comprehension and re-
duced reading experience that can impede growth of vocabulary and background knowledge」（IDA: In-
ternational Dyslexia Association．２００３より）



































BBC NEWS／HEALTH（２００４）. New theory on cause of dyslexia.
〈http:／／news.bbc.co.uk／２／low／health／３６１８０６０．stm〉２００７年９月３０日参照
Educational Testing Service（２００３）. Guide for Test Takers with Disabilities TOEFL TSE Computer―


































































































































項 目 搭 載 内 容





































































































































































































１期 ８ ０ ５ １ ６
２期 ８ ３ ２ １ ３
３期 ８ ０ ６ ２ ８
４期 ８ １ ６ ＊ ６




専 任 客 員
長期
短 期
講義 指導 講義 指導 計 講義 指導 計
１期 １ １ １ ３ ３＊ １ ３ ２ ４＊
２期 １ １ ２ ３ ４＊ １ ２ ２ ２＊
３期 １ １ ３ ３ ５＊ １ ２ ２ ２＊
４期 １ ２ ３ ２ ４＊ １ ２ １ ２＊


























































































































































































































A Draft as Medium in Composition by Japanese Learners
ISHIGE Junko
This study examined whether learners use drafts in the process of composition, and if so, what
type of draft in particular is used. The results revealed that the majority of learners use drafts; how-
ever, it was also revealed that some learners do not use drafts even if their level is high. Three dif-
ferent types of drafts were extracted from learner works. Type１was a draft in which important
ideas for the composition as a whole were simply written. Some learners used the type１draft, with
higher level learners using it than the lower level learners. Type２was a draft written only for the
purpose of confirming vocabulary and grammar. Type３was a draft that was almost identical to the
final composition. Most learners used the type３ draft, with the lower level learners using it more
than the higher level learners.
The tense change in“YODA”“RASHII”seen in the conversational
sentences of the novel and narrative writing: From the viewpoint of
the person making the utterance and the time of the utterance
ONOZAWA Yoshie
This paper considers“YODA”“RASHII”seen in the conversational sentences of the novel and
narrative writing. Focusing the attention on the person making the utterance and the reference axis
of the time of the utterance when each text shows“YODATTA”“RASHIKATTA,”it brings out
that the state of tense change is different in every text.
In conclusion, text change is related to the reference axis of the time of the utterance. Text that
has absolute position in the reference axis of the time of the utterance, such as the future, the pre-
sent or the past, tense change is impossible. However, in the case that text does not have absolute
position in the reference axis of the time of the utterance, tense change is possible.
要 旨
１８５
Examining a Teacher―Training Program for Indonesian High
School Teachers of Japanese: Conclusions Drawn from a Survey
of the Teacher Beliefs about Language Learning in West and East
Java
OBARA Akiko, KURIHARA Akemi
This paper aims at improving the Japan Foundation Jakarta’s teacher training program for Indo-
nesian high school teachers of Japanese by reporting on the results of a survey conducted on
teacher beliefs about language learning in West and East Java.
The results of the survey show that Indonesian teachers currently believe it is important that lan-
guage programs be communication―focused, but that their actual teaching styles tend to be more
grammar―based. In other words, their image of“communication―focused”is not well―defined, which
casts doubt on their actual command of“communication―focused teaching methods.”
As a result, we suggest the following refinements to the teacher training program:１）reinforce
the theory behind the teaching methods and dedicate time for deliberation on ways of connecting it
with classroom activity;２）provide opportunities for trainees to experience actual communication―
focused Japanese language classes and then relate their experiences to actual classroom practice.
A Review of Practice Reports covering a Decade of Japanese Lan-
guage Programs for Specific Purposes
HABUTO Sono, UEDA Kazuko
This report attempts a review and examination of more than３０ studies on Japanese language
education practices which have been conducted by language education specialists at The Japan
Foundation, Japanese language education, Kansai over the last decade.
The findings are elaborated as follows:
・Elective subjects should be offered to promote learning by giving learners the opportunity to
manage their learning.
・Arrange subjects to reduce learner load.
・Conduct learning activities that make use of the specific backgrounds of learners.
・Provide profession―related activities such as‘practice ’in a more authentic field and support
learners.
Authors also refer to the importance of longitudinal and continuous studies on diversified educa-
tional practices. It is possible to foster teacher’s professional ability, such as prompt judgment in
daily situation, through reflecting one’s work place.
要 旨
１８６
An Examination of“ANIME & MANGA”: Regional Information
Overseas and Japanese―Language Materials
KUMANO Nanae, HIROKAGA Masayo
“ANIME & MANGA”has become one of the biggest reasons for learners to enter into Japanese―
language learning. But, do we know how far and deep“ANIME & MANGA”has reached into each
region overseas, and how can we make good use of the popularity of“ANIME & MANGA”for
Japanese―Language education？ The Japan Foundation, Japanese―Language Institute, Kansai has
started to explore the possibility of supporting Japanese―Language learners utilizing“ANIME &
MANGA”in Japanese―Language education. As a basic research we have conducted information col-
lection and interviews with students from various regions. This is a progress report of regional in-
formation of“ANIME & MANGA”overseas, existing Japanese―Language materials and Web―sites
utilizing“ANIME & MANGA.”
Toward a Vocabulary List for the New Japanese Language Profi-
ciency Test
OSHIO Kazumi, AKIMOTO Miharu, TAKEDA Akiko, ABE Yoko, TAKANASHI Miho,
YANAGISAWA Yoshiaki, IWAMOTO Ryuichi, ISHIGE Junko
The Japan Foundation and Japan Educational Exchanges and Services inaugurated an“Examina-
tion Committee on Improving Japanese Language Proficiency Test”in２００５, and have been conduct-
ing research on the New Test to be incorporated in２００９. There are various revisions to be made.
This is an interim report as of September２００７, on the working of vocabulary list which has been
made by the kanji and vocabulary list subdivision of the Test Content Specifications division.
The activities of the subdivision have been divided into four stages during these two years. The
first stage is for decisions on the policy for composition and selection, and research on the database.
The second stage is for the selection of vocabulary. The third stage is for discussion on the re―selec-
tion and description of vocabulary. The fourth stage is for the re―selection of vocabulary and for
each level to be decided.
要 旨
１８７
Proposal Concerning the Training Evaluation System of the Japan
Foundation, Japanese―Language Institute, Urawa
SHIBAHARA Tomoyo
This study examined the general theory of the evaluation system and the evaluation system for
the training organization. As a result a proposal concerning the evaluation system at the Japanese―
Language Institute, Urawa is presented. As it is necessary to show that the training program of the
Institute is a public utility, and that the result of training is connected not to the individual but to
“capacity building，”it is proposed that“capacity building”be clarified as a mission of the training
program, that the present training program be reorganized to express this strategy, and that a tool
that draws out the participation of the organization that sends training participants be developed.
The CHIKARA Project: Development of Resources for Teaching
Japanese at the Secondary Level in the UK
KIJIMA Hiromi, MURATA Harufumi
The United Kingdom has the largest number of learners of Japanese at the secondary level in
Europe. Although the main goal for these secondary learners is the GCSE（General Certificate of
Secondary Education）examinations, there is no course textbook for GCSE Japanese, and the cur-
riculum and teaching materials vary from school to school. This situation has made it difficult for us
at the Japan Foundation London Office to identify typical Japanese teaching practice in the UK, and
has thus limited how effectively we can support secondary teachers.
The CHIKARA project was begun to facilitate the development of unique Japanese teaching re-
sources for teachers to share, including syllabuses which are reorganized in accordance to GCSE
specifications, and over ３００ examples of teaching materials. These free resources are currently
available on our website. In addition, we are now preparing teacher training sessions.
要 旨
１８８
Current Trends in Australian LOTE（Languages Other Than Eng-
lish）Programs and Support for Programs by The Japan Founda-
tion, Sydney―Focus on the Intercultural Language Teaching and
Learning Approach
Cathy JONAK, NEGISHI Wood Himiko, MATSUMOTO Koji
Recently, the importance of quality language education has been emphasized in Australian LOTE
（Languages Other Than English）programs. To reflect this emphasis, the Intercultural Language
Teaching and Learning approach has been proposed. This approach connects the learning of culture
to the learning of language and linguistics, and sees all three as integrated and holistic. This ap-
proach is being emphasized because Australia is a multicultural country, and the aim of LOTE pro-
grams is not only the acquisition of a foreign language but the promotion of cognitive development,
communication skills and intercultural understanding.
The Japan Foundation, Sydney is also taking up this approach in their professional development
programs for Japanese language teachers. The most recent project is the development of teaching
resources jointly with the Art Gallery of New South Wales in which the gallery’s Japanese artworks
are used to produce a multimedia resource based on the ILTL approach.
Curriculum Design for a Teaching Methodology Class for Non―Na-
tive Japanese Language Teachers
ABE Yoko, TSUBOYAMA Yumiko
The aim of this paper is to introduce the Japanese language teaching methodology class of the
master’s degree course. The class participants are non―native Japanese teachers who have basic
knowledge and experience in teaching the Japanese language. The class aims to help participants
tie together educational practices and theories, and to reflect on their teaching experience. The class
is designed in order that participants may observe the process of accomplishing specified tasks ob-
jectively and carefully, and that they may acquire the perspective and methodology of analysis re-
quired to translate the facts observed into the process of accomplishing tasks.
Through the accomplishment of this process, participants learned to identify the problems of their
own Japanese language courses considering diversified aspects, and to describe the problems con-
cretely. In addition, they developed an ability to consider concrete ideas for the improvement ideas
of their own courses.
要 旨
１８９
Report on“The Wednesday Course”for Thai Teachers of the
Japanese Language Conducted by The Japan Foundation, Bang-
kok: Collaborative Learning and Application to Teaching Practices
HATTA Naomi
This paper reports the practices and the outcome of“The Wednesday Courses”for Thai teachers
of the Japanese language conducted by The Japan Foundation, Bangkok（JFBKK）for２and a half
years. The courses aimed to develop the participants’professionalism as teachers, and to maintain
and to improve their Japanese language proficiency. The author examined the papers submitted by
the participants at the end of each course and found that participants learned with one another as
teachers in spite of the diversity of their backgrounds and that they applied what they had learned
during the courses to their own teaching practices.
A Report on Special Testing Arrangements for People with Devel-
opmental Dyslexia
UENO Kazuhiko, OOSUMI Atsuko
The Japan Foundation has been accommodating disabled applicants from oversea through non―
standard testing arrangements. Over５００examinees have taken the Japanese language Proficiency
Test（JLPT）under special arrangements due to their disabilities, and the Japan Foundation has
been successful in accommodating the majority of applicants with visual, hearing and physical dis-
abilities. However, the foundation has been struggling to accommodate applicants with learning dis-
abilities（LD）as their factors, mechanisms are not yet clarified.
Sakane, a researcher and Japanese language teacher said,“Japanese language teachers worry
about whether or not it is right to deal with LD students as their disabilities are so varied”
This report focuses on developmental dyslexia, which is said to be a“core”disability within LD,
and describes how the Japan Foundation carried out examinations in two cases. In these cases, re-
ports on the examinees which were written by psychologist, including WAIS―III results, which are
part of application form, are very useful Information about past experiences in making special ar-
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